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It has always been maintained that the study of Latin has a 
marked influence on the student's knowledge of English grammar, 
and incidentally on his skill in composition, at least in so far as his 
knowledge of sentence-structure is concerned; but, so far as I know, 
no one has ever undertaken an investigation to determine positively 
how much truth there is in the assertion. The gradual relegation 
of the language of Caesar, Cicero, and Vergil to a secondary place 
in the curriculum of secondary schools, the threat, even, of its final 
banishment, and the growing belief that the proper teaching of 
English in the classroom would produce as good results as those 
obtained by the study of the older tongue, make an investigation 
of the subject very pertinent at this time. As I work under con- 
ditions somewhat favorable to the making of such an investigation, 
I began, two years ago, to give grammar tests to my classes in the 
Chicago Teachers College, to tabulate the results, and to make 
such deductions as seemed reasonable. 

Students who enter the college are graduates of the city and 
parochial high schools. Owing to a certain degree of election in 
the courses of study which these young people have pursued, some 
of them have had four years of Latin, some three, some two, some 
one year, and some none at all. It was easy, therefore, to deter- 
mine the ability of the five groups; but it must be admitted in the 
beginning that the variation may be attributable in part to other 
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causes than the difference in time devoted to the study of Latin, 
notably, difference in the ability of individual students, and differ- 
ence in the ability of their teachers of languages. In addition to 
these, two other facts must be taken into consideration — that the 
students who enter in February may represent a larger number of 
"left-overs" than those who enter in September, and that the total 
number examined up to this time is not large. The figures given 
in this paper can, therefore, be taken only as an approximation. 

In the tests given, there were two main kinds of questions: 
first, those that called for the writing of sentences containing certain 
kinds of constructions; second, those based upon a passage from 
some book or from The Chicago Normal School Weekly, a publication 
conducted by students. While writing the test, each student had 
a copy of the book or paper before her, and therefore studied the 
sentences as they appeared in their context; but for the sake of 
economy of space, I give only the particular sentences, or parts of 
sentences, upon which the questions were asked. 

The first test was as follows: 

1. Write a sentence containing a causal clause. 

2. Write a sentence containing a participial phrase. 

3. Write a sentence containing a predicate noun. 

4. Write a sentence containing a restrictive clause. 

5. Write a sentence containing a non-restrictive clause. 

6. Explain, in terms of grammar, the use of the first comma in "Miss 
Wells, Miss Russell, Mr. Ashley, and Mr. Shepherd, our class advisers, were 
present." 

7. Explain, in terms of grammar, the use of the first comma in "Mr. Owen, 
who, as he himself expressed it, had, etc." 

8. Explain, in terms of grammar, why there is no comma after "those" 
in "A motion was made to the effect that we have no quorum, and that those 
who are interested enough to come, will do so." 

9. Give the construction of the clause beginning with "that" in "A motion 
was finally made and seconded that we pay the required sum out of the class 
treasury." 

10. Give the construction of "to investigate" in "Then followed a report 
of the committee appointed to investigate the 'technicalities and legalities' of 
the minutes of the meeting." 

There follows a tabulation of the results of the test, showing the 
grade of each student, the average value of the answers to each 
question (changed from a scale of 10 to a scale of 100), and the 
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average of each group. The capital letters, A, B, C, etc., are used 
instead of the names of the students. 

In this test we shall have to disregard those students who have 
had three years of Latin, and those who have had one, since there 
was but one of each; but the other groups are sufficiently large for 
comment. The failure of the four-year students to surpass the 
two-year students is at once seen, and is plainly due to the presence 
of an exceptionally weak student in the first of these groups. 
After four years of the study of Latin, she made a grade of lo on 
a scale of loo, in a simple test in English grammar. That hers was 
an exceptional case is shown by the fact that she was the only one 
in her group that ranked lower than 50, while of the thirteen stu- 
dents in the two-year group five were below 50. If her paper be 
disregarded, the average of the group rises to 69 . 6. 

However, the average must be accepted as it stands — 59.7, a 
little lower than that made by the two-year students, and about 
ten points higher than the average of those who had no Latin at all. 
So far, then, as this test is concerned, the advantage of Latin over 
no Latin is easily apparent. It is worthy of being noted that four 
students of the no-Latin group had studied German four years, two 
had studied it three years, and one two years. It is interesting to 
record, too, that the three highest grades in the group were made 
by students who had had German four years. All students in all 
groups had, of course, studied Enghsh grammar in some way or 
other either in the elementary or high schools, or in both. 

Some interesting facts may be noted in relation to the difference 
between the averages of the answers to the different questions. 
The grades of the first three questions, which called for the writing 
of isolated sentences, were high, which shows that the questions 
were easy, and also, perhaps, that the writing of isolated sentences 
to illustrate principles of grammar was an accustomed thing. The 
fourth and fifth questions were graded low; high-school graduates 
find the difference between restrictive and non-restrictive construc- 
tions too elusive for their comprehension. Questions 7 and 8 were 
doubly difficult, apparently, for not only was it necessary for the 
student to understand the difficulty just mentioned, but she must 
also explain the application of a grammatical principle to one phase 
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of the technique of composition, namely, punctuation. The latter 
difl&culty seems even greater than the former, for the training of the 
schools usually fits boys and girls to deal with isolated sentences 
illustrating principles of grammar, but does not train them to settle 
questions of punctuation, of accuracy of expression, and variety in 
length and structure of sentences in their own composition and that 
of others. 

The first test was given to students who had just entered the 
college; the following one was given to an advanced class, which 
had had its regular course in English I, in which there had been, 
doubtless, some grammar incidental to work in composition. The 
questions were as follows : 

1. What kind of sentence, as to form, is the following? "An important 
meeting held last Thursday was sparsely attended; the people interested 
declared that they did not see the notice announcing the meeting." 

2. Give the construction of the clause beginning with "that," in the 
sentence quoted in the preceding question. 

3. What kind of clause is in "the persons who were wanted by teachers" ? 

4. What part of speech is "concerning," in "official bulletins concerning 
plans." 

5. What is the subject in "Nor is it strange that in our present unsystema- 
tized arrangement, many important notices are not seen"? 

6. State, in terms of grammar, why there is a semicolon in " Classification 
is not impossible; material may be classified according to the immediacy of 
its appeal to the student body." 

7. State, in terms of grammar, why there is no comma after "things" in 
"For example, if things that are of immediate importance, etc." 

8. What is the construction of "There" in "There is never a time in the 
day when the hands of the clock turn around so fast as they do between the 
rising hour and the time to start to school" ? 

9. Give the construction of "when" in the sentence quoted in the previous 
question. 

10. Give the construction of "keeping" in "When one goes to the dentist, 
one finds that there are little weights holding back the hands and keeping one 
in the chair." 

The results of the test appear in Table II. 

In this test a startling difference appears between the grades 
of those who had studied Latin four years and those who had 
not studied it at all — nearly 30 per cent. The two-year group 
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surpassed the no-Latin group by about nine points. The other 
groups are too small to be considered. 

The lowest question-averages appear for Nos. 5 and 8, which 
concern our troublesome expletive, or anticipatory, construction. 
Here the four-year group greatly surpassed the others, although 
there are no words in Latin which have the functions of our exple- 
tives, it and there. The difference is, indeed, so marked that it is 
not easy to avoid believing that the four-year group had more 
power of independent thought in matters of syntax than the other 
groups. The grades for the sixth and seventh questions, which 
pertain to the application of grammar to punctuation, were also 
highest in the case of the four-year group. 

The following test, based on passages from The Great Stone Face, 
was given to a February class immediately after entering the 
college : 

1. State whether the following sentence is simple, complex, compoimd, or 
complex-compomid. "One afternoon, when the sun was going down, a mother 
and her little boy sat at the door of their cottage, talking about the Great 
Stone Face." 

2. In the same sentence, what is the construction of "talking"? 

3. Explain, in terms of grammar, why there is a comma after "eyes" in 
"They had but to lift their eyes, and there it was plainly to be seen, etc." 

4. What does "and" join in "Others had their homes in comfortable farm 
houses, and cultivated the rich soil on the gentle slopes or level surfaces of the 
valley" ? 

5. Give the construction of "numerous" in "the inhabitants of this 
valley, in short, were nimierous, etc." 

6. Explain, in terms of grammar, why there is a comma after "them" in 
"But all of them, grown people and children, had a kind of familiarity with the 
Great Stone Face, etc." 

7 In "... . formed on the perpendicular side of a mountain by some 
immense rocks, which had been thrown together in such a position as, when 
viewed at a proper distance, precisely to resemble the features of a human 
countenance," is the clause beginning with "which" restrictive or non- 
restrictive ? 

8. What does the first "and" join, in "True it is, that if the spectator 
approached too near, he lost the outline of the gigantic visage, and could dis- 
cern only a heap of ponderous and gigantic rocks, piled in chaotic ruin one 
upon another" ? 

9. In the same sentence, what is the construction of "piled" ? 

10. Explain the error in grammar in "Retracing his steps, however, the 
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wondrous features would again be seen; and the farther he withdrew, the more 
like a human face, with all its original divinity intact, did they appear." 

11. In the same sentence, explain, in terms of grammar, why there is a 
semicolon after "seen." 

12. In the same sentence, what does "and" join? 

13. Determine what the subject is in "It was a happy lot for children to 
grow up to manhood and womanhood with the Great Stone Face before their 
eyes." 

14. Explain, in terms of grammar, why there is a comma after "affections" 
in ... . "that embraced all mankind in its affections, and had room for 
more." 

15. Explain, in terms of grammar, why there is a comma after "people" 
in "According to the belief of many people, the valley owed much of its fer- 
tility to the benign aspect that was continually beaming over it." 

16. In the same sentence, give the construction of "it." 

17. What does the second "and" join, in "As we began with saying, a 
mother and her little boy sat at their cottage door, gazing at the Great Stone 
Face, and talking about it" ? 

18. In ". . . . for it looks so very kindly that its voice must needs be 
pleasant," what is the construction of the group of words beginning with 
"that"? 

19. In the same sentence, what is the construction of "needs"? 

20. Rewrite the following sentence, changing only the part that follows 
the comma: Having bought a farm, it did not prove profitable. 

The tabulation of results appears in Table III, the question- 
averages being changed from a scale of 5 to a scale of 100. 

Again we may disregard those groups that are too small for 
consideration, although they will, of course, be included in the 
totals; and we find that those students who had no Latin greatly 
surpass those who had studied it for two years. There is a possible 
explanation of this in the fact that February classes are likely to 
contain more than the usual number of students who had proved 
weak in high school, and perhaps some that had made more than 
one attempt to pass the college-entrance examinations. I made no 
inquiry into this matter, but from a very intimate knowledge of 
the class I judge that it is no exception to the rule. Along with 
weak students in the February classes, there are usually a few of 
the strong ones — those who have not been retarded at any stage 
of their progress. One of these, in the present instance, was a girl 
in the no-Latin group who made a grade of 85, the highest of all 
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who took the test. When classes are so uneven in ability, almost 
any anomaly is likely to occur. 

Besides these tests, there was a fourth, also of February students. 
I need not give the questions, for the lists already given are a 
sufficient indication of their character. Neither need I give the 
averages of questions, as these would throw no new light upon the 
subject. The general averages were as follows : Four-year group, 
six students, 44 . 6 ; three-year group, six students, 45 . 3 ; two-year 
group, five students, 45.4; no-Latin group, two students, 25. 
There was no one-year group. In this case it was the two-year 
group that had the exceptional student — a weak one, who made a 
grade of 4; no other student in the group made a grade of less 
than 50. 

The total results of all the tests were as follows: 

Twenty students who had studied Latin four years averaged 56 . 6 

Ten students who had studied Latin three years averaged 52 . 5 

Thirty-six students who had studied Latin two years averaged 50. 4 

Two students who had studied Latin one year averaged 56. 5 

Twenty students who had not studied Latin at all averaged 44. 7 

The first, third, and fifth of these groups are sufiiciently large for 
consideration, and it is readily seen that the four-year group is 
about twelve points higher than the no-Latin group, and that the 
two-year group is about six points higher than the no-Latin group. 
It is probable that the differences would be greater in a more 
extended investigation, first because February students would not 
be likely to be so numerous as in this series of tests, and second, 
because exceptional students cannot be counted upon to appear in 
the right places to decrease the natural difference. For instance, 
it is by no means probable that even among a great number of 
young people who had had four years of Latin, one would make so 
low a grade as 10; and it is nearly as improbable that one of the 
no-Latin group would make a grade twenty-five points higher than 
anyone else who took the test. Yet this very thing happened in 
the present case. If these two students be ehminated, the differ- 
ence between the four-year group and the no-Latin group rises 
from 1 1. 9 to 16.5, which is probably a nearer approximation to 
the standard. 
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There appear to be two reasons for the superiority of those who 
have had a thorough course in Latin. First, Latin is an inflected 
language and therefore so different from our own as to make the 
most minute study of grammer necessary in order to secure good 
translations. Grammar is, indeed, the only means of translation, 
except in the case of a few pupils, mainly girls, who seem to grasp 
the meaning of a Latin sentence by inspiration, but who fail when 
asked questions of syntax. And since the general principles of 
grammar are universal, what is learned in Latin is easily transferred 
to English. The excellent method of Latin instruction is the second 
reason. The introductory book, to be sure, is similar to English 
grammars in that principles are taught by means of isolated sen- 
tences; but when this book is cast aside or reduced to the rank of 
reference book, the pupil enters upon a very different manner of 
study. Now he begins to read Caesar, which means that he must 
gradually learn to use his knowledge of the principles of Latin 
grammar in whatever order the old warrior chose to use them; 
there is no methodical progression, in that old classic on the war in 
Gaul, from the simple to the complex, from the easy to the diflSicult; 
there is no classification of ablatives and periphrastics and supines: 
but all come quite irrespective of the order in which they were 
studied in the introductory book, and if the pupil cannot learn to 
recognize and apply them as they come, he can get no mastery of 
Latin. After he has had a year of Caesar, a year of Cicero, and a 
year of Vergil, he has formed the habit of thinking of grammar as 
something intimately associated with sentences as they stand in 
the paragraph; and some of this habit naturally transfers to Enghsh. 

The pedagogical deductions are simple. The pupils in our 
schools should have either careful training in an inflected language, 
including careful translation into idiomatic English, or their train- 
ing in English grammar should be as much as possible after the 
Latin method of instruction — the constant analysis of sentences as 
they stand in the paragraph, and always with accuracy of sentence 
structure, sentence emphasis, variety of length and structure of 
sentences, and punctuation as the ends to be attained. The 
student mentioned as exceptional under the discussion of the third 
test, studied grammar in a manner similar to this; and although 
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she had had no Latin, she ranked higher than any other student 
who took the test, and was twenty-five points higher than the one 
who made the next to the highest grade. 

This method is objected to by some teachers because it seems 
to place undue emphasis on the formal side of composition. While 
I admit that my tendency is to do this very thing, I have three argu- 
ments to urge in its favor. First, the matter of proportion of em- 
phasis is something that can be cared for mathematically; if one 
or two days of the week, in the upper grades of the elementary 
school and in the high school, are devoted to sentence analysis, and 
the other days to obtaining fulness and freedom of expression, a good 
proportion will be observed. Second, the method can be followed 
without producing any more artificiality of style than is incident 
to the learning of any technique, as that of piano-playing; and this 
is but temporary. It is my practice to send several students to the 
blackboard whenever writing is to be done in the class, and to 
appoint two or three students to act as critics for the writers while 
the work is in progress. After the themes are completed, the 
criticism begins with careful consideration of their substance and 
spirit, and the structure of the paragraphs. After all the work 
has been discussed from this point of view, two or more are taken 
up for grammar study, the work lasting, perhaps, several days; sen- 
tence after sentence is criticized as to accuracy of expression, 
accuracy of syntax, variety in length and structure, emphasis, 
choice of words, effectiveness of phrase, and punctuation. This 
work is of the character that forms the third point of defense, 
namely, that any kind of study tends to become more and more 
intellectual as the student becomes more mature. That many 
people have failed to get as intellectual a grasp of their own lan- 
guage as they have felt the need of is made evident by such remarks 
as "I have a sense of what is right, but I don't know why." It is 
the very unusual person who gets a mastery of English or any other 
language merely by reading what is good, and from the mere 
frequency of expressing himself. The majority of mankind can 
attain a sufficient skill in expression only by a careful linguistic 
study. 



